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Abstract 

 
This article examines the benefits that the use of children’s literature can bring to Special 
Education. Children’s literature can provide significant benefits to students by providing role 
models and values as well as enhancing their cognitive development. This applies to all children 
with the exception of those who face special educational needs and are included in special 
education. The benefits of children’s literature are as much cognitive and academic as they are 
emotional and social. Children’s literature can be an important means of encouraging and 
motivating students studying in Special Education and at the same time contribute to the 
development of their skills and abilities because of the perspectives and opportunities it creates. 

 
Keywords: special education, children’s literature, education. 

 

 

 

 

1. Introduction 

Special Education aims to contribute so that students with special educational needs 
and disabilities can develop comprehensively and harmoniously both educationally and on a 
personality level. The philosophy of Special Education does not focus on the problems and 
difficulties faced by the students who participate in it, but instead on their potential, trying to 
utilize them to achieve their effective development. In this context, various means and knowledge 
objects are used such as that of children’s literature which is examined in this article in an attempt 
to articulate its positive benefits in its use in Special Education.  
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2. The value of children’s literature 

The value of children’s literature is not in doubt. From an early age, children come into 
contact with the artistic language and are introduced to it. The use of children’s literature early in 
the child's life is done in order to develop and strengthen his imagination, to shape his personality 
and also to develop aesthetically and linguistically. 

Children's literature is used from a very early age in the child’s education, and 
especially short illustrated stories that are easier to follow in order to have cognitive as well as 
aesthetic benefits. Commonly used in preschool, these stories increase children’s vocabulary while 
being enjoyable (Robinson & Spodek, 1965). Parents read from a very early age to their children 
such as fairy tales and other literary stories. In this way, children acquire skills that help them 
adapt better when they enter primary education. Children who are introduced to children’s 
literature from an early age when they enter education have enhanced narrative skills compared 
to those who do not have such experiences. For example, children who have been exposed to 
children’s literature may connect the effect with the cause while making more correct use of 
subordinate clauses. 

However, the contribution of children’s literature to children’s development is not only 
cognitive but also moral. Children’s contact with children’s literature exposes them to important 
patterns that help shape their behaviors. This is important since their character during childhood 
is malleable. Literature in general develops a relationship with each reader depending on the time. 
For children, however, literature has other dimensions as it can provide them with entertainment 
while also contributing to their education (Papadatos, 2009). 

Children’s literature has a privileged position for the development of children since it 
can offer them knowledge but also emotion through their aesthetic effect (Iakos, 1989). Knowledge 
becomes easier and understandable for children through literature and consequently its 
application is better. In this way, children's creativity is enhanced, but also their ingenuity, which 
is important not only for their academic performance and adaptation, but also for dealing with 
their everyday life effectively (Agoura, 2017). 

In children’s literature children see characters who react and act in a certain way. 
When they themselves face problems and difficulties in their everyday life they can act and react 
according to the standards they have received through literature. In addition, when the child 
identifies with the literary characters, he can better understand his own feelings and those of 
others and what they are experiencing. The behavior of these characters can contribute so that 
children can face their own difficulties by creating alternative solutions that they experience 
fictitiously through these stories (Karpozilou, 2000). 

Literary stories give children the opportunity not only to overcome the difficulties they 
face but to manage even situations that are difficult and traumatic. The literary story, as long as it 
is good, can help the child to clarify what he feels as well as to strengthen self-confidence. In this 
way, children’s literature also strengthens children’s self-esteem. The skills and abilities offered 
by children’s literature not only enhance children’s personal development but also the 
relationships they form with others. By understanding the feelings of others through the behaviors 
of the characters, they understand what they themselves should observe in relationships with their 
siblings, their parents, their friends and others. They also understand the impulsive behaviors they 
may face from their peers which are emotional and not explained by logic (Karpozilou, 2000). 

From the above it is clear that children’s literature has important dimensions and 
aspects. In addition, its benefits, in addition to the cognitive and emotional ones already 
mentioned, are also social. Through children’s literature, children can understand the 
expectations of their gender and the role they are expected to play. At the same time, in recent 
years, children's literature approaches important social issues and topics such as that of diversity 
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and the attitudes that others must maintain towards it, both socially and morally (Papantonakis, 
2013). 

The benefits that children’s literature offers in all areas of children’s development also 
justify their inclusion in formal education. Children’s literature transforms the educational 
process into an active one by allowing students to have an essential role in it and not just be passive 
receivers of the knowledge that is conveyed to them. However, the use of children’s literature in 
the context of education is not easy since it is not limited to its classical function. This means that 
the teacher must provide motivation to the students and this requires the appropriate presentation 
of a text of children’s literature in such a way that the child wants to listen to it, read it and work 
with it. At the same time, the text of children's literature can be used in such a way as to develop 
research activities and discussions combined with the intellectual search that can lead students 
(Tsiledaki, 2016).  

 

3. Children’s literature and special education 

Children’s literature, as already mentioned, can strengthen the education of children 
by promoting diversity, resulting in their familiarity with it. Children’s literature is an important 
tool for children to form from an early age positive attitudes towards diversity, including disability, 
making it valuable for Special Education. 

Diversity is a theme that has strongly occupied the field of literature. Through 
literature, people with disabilities have been portrayed many times, although not always in the 
same way. The literary portrayal of people with disabilities depended to a significant extent on the 
social perceptions that existed about them. However, an effort was always made to give weight to 
other dimensions beyond any visible disabilities that may have been present. One such example 
was the kindness of Quasimodo in “Our Lady of Paris” by B. Hugo. The social discredit and 
sometimes exploitation of people with disabilities is strongly reflected in Karkavitsa’s play “The 
Beggar” where the hero makes his child disabled by himself in order to exploit him financially 
through the pity he causes (Kapoussi et al., 2010). 

The presence of characters with disabilities in literature is not a modern phenomenon 
since such cases can be traced back to the 19th century. At that time, people with disabilities were 
treated with pity while their condition was seen as a result of their own bad behavior, i.e., a kind 
of “punishment”. But in the 20th century, the unfair treatment of people with disabilities was 
frowned upon, with the result that their presentation in literature also changed. Until the First 
World War, however, people with disabilities were projected in a stereotypical way, that of villains 
who usually chased heroes like Peter Pan who was chased by Captain Hook (Karga, 2008). 

While in the rest of the world, people with disabilities became literary heroes, despite 
their stereotypical portrayal, in Greece the first book only appeared in the 80s and specifically in 
1986. In recent decades, however, a large part of children’s literature deals with disability, through 
a realistic approach (Papadatos, 2009). 

Children with disabilities in children’s literature are presented in a certain way. first 
of all, if they do not represent the heroes of the children’s story, which usually happens, their role 
is central. In addition, the environment that moves around him is focused on the child with special 
needs and his well-being. The characteristics of the disabled child are positive and the abilities 
they have are particularly emphasized, while the difficulties and problems are recorded 
realistically but simply. The child with a disability as a hero can be socially isolated but can also be 
fully included in it and integrated (Kanatsouli, 2008). 

The use of such literary texts in Special Education can offer significant benefits. 
Children’s literature, regardless of the individual differences that may exist, works pedagogically 
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in a way that evokes the reader’s respect for disability. Also, there is the possibility that the child 
who is a reader of literature may also have a disability. Thus, it aims to raise awareness in order 
for attitudes towards disability to be positive and to accept it (Doulami & Antoniou, 2011). 

Children’s literature can create significant influence for the child with a disability. Its 
use by the special educator can help to strengthen the self-confidence of children with disabilities 
and encourage them in their efforts to adapt. Seeing a hero with disabilities, the child can identify 
with him since he too may have faced difficulties, isolation or rejection. Also, he can identify with 
the hero’s strength and consider that he also has it and gain more optimistic perspectives. Like the 
hero, they most likely want to try to fight and overcome the difficulties they face. Children’s 
literature can help children with disabilities to accept their difference but as a disadvantage. At the 
same time, as with other children, children’s literature can contribute to strengthening their 
imagination, their language and social skills, their emotional intelligence and other things that are 
necessary for their adaptation and development (Doulami & Antoniou, 2011). 

 

4. Future research directions 

Children’s literature can contribute, as was evident in its theoretical approach, to the 
all-round development of children with disabilities attending Special Education. For the 
documentation of the theoretical framework, however, research support is also needed. In this 
context, it would contribute to the knowledge that exists on the specific subject to investigate the 
opinions of special educators and also of the students themselves who study in Special Education 
on the role of children’s literature as well as the effects it can bring. 

 

5. Conclusion 

Children’s literature can contribute to the acceptance and understanding of disability. 
But this does not only apply to the general public but also to students with disabilities. Using 
children’s literature with disabled characters can help children understand that they are not alone 
and that there are others who face the same difficulties as them. Literary heroes can be role models 
in order to struggle and try to face their difficulties and fully integrate into society. At the same 
time, it contributes to the development of their skills in a creative and enjoyable way. 
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Abstract 
 

This paper presents research on Multilingualism in Language Acquisition, making emphasis on 
how it affects the process of learning a new langue in multilingual people. The article goes through 
many topics, such as “the nativist theory” related to the process of language acquisition, among 
others that help to the understanding of the conclusions. The method used to gather information 
was through questionnaires. To carry out the research students and teachers from the Language 
Department of the University of Guanajuato were asked to answer questionnaires. The results of 
the questionnaires of the subjects were collected and analyzed to find and show the impact of 
knowing other languages in the acquisition of a new one. The conclusion of this article support 
and states that multilingualism affects and helps in a positive way with the acquisition of a new 
language, also stated that language learners who know more languages have an advantage in 
acquiring a new one than monolingual people. 
 
Keywords: acquisition, bilingualism, learning, theory, transfer, SLA, code-switching, trans 
language, code-mixing, first language, second language, third language, multilingualism, 
influence. 

 

 

 

1. Introduction 

This essay will examine the acquisition of a third language and how it is affected by the 
second and first languages. This paper will consist of six different sections, the first section shows 
us a bit of the literature review used for this research. The second section describes the 
methodology including the research question employed to carry out this research. The third 
section of this paper (research) explains the qualitative approach. In the fourth section, it will be 
found the inquiry tools and the questions used for the collection of data, the fifth section of this 
research included the results and the analysis and discussion of it. And finally, in the sixth and 
final section, the conclusion of the findings and the conclusion of all the information shown will 
be included.  

In the last decades, some researchers, such as Schepens et al., (2016) and (2013b) in 
their articles “L1 and L2 Distance Effects in Learning L3 Dutch,” and in “The Effect of Linguistic 
Distance Across Indo-European Mother Tongues on Learning Dutch as a Second Language,” has 
been studying the acquisition of non-native languages and its effects on learners. These researches 
have also indicated that the acquisition of the L1, L2, and L3 languages are qualitatively different 
from one another, and according to Bardel and Falk (2016), the acquired knowledge of each 
language plays an important role in the acquisition of other foreign languages. 

https://www.centerprode.com/ojas.html
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2. Literature review  

In this section, the main concepts included in this research’s theoretical framework 
will be discussed: Multilingualism, Code-mixing, The nativist Theory, mentalistic Language 
Acquisition Theory, and the Developmentally Moderated Transfer Hypothesis. As mentioned 
before, these are the main concepts, but also, some other aspects will be discussed in this article, 
such as 

 

2.1 Multilingualism 

Multilingualism is not a recent phenomenon, it has been presented since a long time 
ago, nowadays, this phenomenon is very common all over the world. To understand better what 
multilingualism is, the definition of this concept will be given. As defined by Li (2008) in “Defining 
Multilingualism” by Cenoz (2013), multilingualism is the ability that individual possesses to 
communicate in more than one language be it active or passive (through speaking, writing, 
listening, or reading).  This phenomenon can also refer to the use of language in society. 

 

2.2 Code-mixing 

One of the phenomena that exist in multilingualism is code-mixing. Code mixing refers 
to the dominant use of a language inserted with other language elements (Salsabila et al., 2021). 
Code Mixing is also defined by Kridalaksana (2008) that states that code-mixing uses language 
parameters from one language to another, such as words, clauses, idioms, etc., to expand the 
variety of language. 

 

2.3 Code-switching 

Code-switching in difference from “code-mixing” that according to Waris (2012) is a 
phenomenon in multilingual communities but especially in language teaching environments. The 
wonders of mixing some grammatical and structural aspects with some words, phrases or 
sentences are called code-mixing (as cited in Waris, 2012).  

 

2.4 The nativist theory 

When referring to second language acquisition (SLA), it is also common to refer to 
some theories, such as the “nativist theory”. This theory is mainly supported and represented by 
Chomsky and Krashen, which have belief, and states that human beings are born with the capacity 
or ability to learn a language, and within this capacity, some abilities or rules are possessed by 
humans (Bingjun, 2013, a). In this nativist theory, Chomsky also claims that in language learning 
there exists something called “Universal Grammar” that is located in the human brain and it allows 
every single human to acquire the grammar of their native language (Ezenwa-Ohaeto & 
Ugochukwu, 2021), UG (Universal Grammar) consist of a series of language parameters, and SLA 
(Second Language Acquisition) is based on the parameters of the known language (L1) to acquire 
another one (L2 or L3) (Bingjun, 2013, b).  

 

2.5 The mentalistic language acquisition theory 

Another theory in the language acquisition is “the mentalistic language acquisition 
theory” is developed in America as a reaction to the behavioristic language learning theory. 
According to Wilkins, (1972), the main principle of this mentalist learning theory of language is 
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that “everybody can learn a language because they possess an inborn capacity which permits them 
to acquire a language as a normal maturational process.” 

 

2.6 Developmentally moderated transfer hypothesis 

The Developmentally Moderated Transfer Hypothesis is a component of the 
Processability Theory, which states that once the architecture of human language processing is 
given, the L2 is based on specific information that is essential for grammatical processing. 
(Pienemann et al., 2013)  

As is shown in the next image (Figure 1) this is an example of how this method works 
Pienemann et al., 2013: 80). 

 
Note: taken from Pienemann et al., 2013: 80. 

Figure 1. The Developmentally Moderated Transfer Hypothesis 

As is seen in the table, “one can only transfer what is processed”, the L1 transfer can 
occur when the given structure can be processed, not before. This means that features of the L1 
will be utilized once the developing L2 system can process them.  

 

2.7 Interlanguage 

Interlanguage is an important part of the process of acquiring or learning a new 
language. Interlanguage is a language theory developed by Selinker, an American linguist, where 
he mentioned that during the process of learning a language there exists a systematic knowledge 
produced by the learners, that part of the process of learning a language is called “interlanguage” 
(Al-khreshe, 2015). In other words, the term interlanguage refers to the language that the language 
learner creates but is in constant change, this language contains characteristics of their L1 and L2. 
The interlanguage has the characteristic of being unique, each learner develops their own.  

 

3. Methodology 

As cited in (Jackson et al., 2007), methodology refers to identifying and utilizing the 
best approach for addressing a theoretical or practical problem (Kaplan, 1964). 

The focus of this study is on people who already perfectly speak or have an acceptable 
knowledge of more than two languages. The immersed participants were people from the 
Language Department of the University of Guanajuato. This selection was made because more 
people speak more than 2 (two) languages, also, there is a language school, therefore, it offers the 
opportunity and more possibilities to carry out this research of this problem in the acquisition of 
a new language.  
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3.1 Participants and procedure 

The participants’ age is variable, two of them are 20 years old and one of them is 58 
years old. They were asked to answer a questionnaire that consist of 6 brief questions, related to 
their process of learning or acquiring a language. All of them learned a Romance language as their 
new language (L3 or L4), also all they have in common is that their L2 is English. 

 

4. Research questions 

The objective of this research is to know how the acquisition of a third language is 
affected by the second and first languages. Therefore, the main state or research question to take 
into consideration to be able to carry out this study is the following:  

How do learners’ first and second languages influence the acquisition of a third?  

 

5. Qualitative approach 

The qualitative inquiry aims to understand the meaning of human action by describing 
the inherent or essential characteristics of social objects or human experience (Denzin & Lincoln, 
2000). This research is going to make use of the qualitative approach because it focuses more on 
the people’s experience, the use of this approach is going to be useful because it allows knowing 
the subjects’ experience and the process of acquiring or learning another language that will be 
useful to some conclusions.  

 

6. Inquiry tool 

With the purpose of finding the most accurate and precise information about 
multilingualism in language acquisition, the data for this research comes from the use of tools, 
such as interviews and questionnaires with questions that allow the participants to share their 
experience and their process of acquiring a third or fourth language and how their second and first 
affect or help the process. The questions used to collect data and carry out this research are in the 
Appendix. 

 

7. Results 

In the research made collect the data three different subjects were asked to answer 
some questionnaires. Subject A is a 20-year-old female who speaks two languages, Spanish as her 
mother tongue and English as her second language, she learned Japanese and Italian. Subject B is 
also a 20 years old female, who speaks three languages, Spanish as her mother tongue, English 
and Japanese, and she is learning French as her fourth language. Subject C is a 58 years old female 
who speaks three languages, French as her mother tongue, English as her second, and Spanish as 
her third language.  According to the results, the three of them had similar answers. 

Two of the participants mentioned that they are learning their new language (French 
and Italian) because of educational requirements or future job opportunities. One of the three 
participants mentioned that she learned her new language because she moved to a country where 
that language (Spanish) is spoken. Another interesting finding in the research was that the 
languages involved with the three participants are just Spanish, French, and Italian, languages 
that are similar to each other, they are romance languages, and also all of the participants decided 
to study these languages because they are similar to their mother tongue (Spanish and French). 
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According to the findings, the three of the participants make use of their L1, L2, or 
even L3 in order to acquire the new one but also, the three of the participants mentioned that using 
their L1, L2 or even L3 facilitated the learning and acquisition of their new language.   

In the following section, the results and analysis of the data collection will be analyzed 
and discussed by answering the research question planned to be able to carry out this research: 
“How do learner’s first and second languages influence the acquisition of a third?” 

 

8. Analysis and discussion of results 

Many people in the world perfectly speak or have an acceptable knowledge of more 
than two languages, but how are these previous languages acquired affected by the acquisition of 
an additional language? How do learners’ first and second languages influence the acquisition of 
a third?  

In the results shown above, it is found that the three of the participants make use of 
their L1, L2, or even L3 in order to acquire the new one, but also they mentioned that there exists 
some interference in the new language from their previous languages. This phenomenon is called 
interlanguage. Interlanguage is a language theory developed by Selinker (an American linguist) 
where he mentioned that during the process of learning a language there exists a systematic 
knowledge produced by the learners, that part of the process of learning a language is called 
“interlanguage” (Al-khreshe, 2015).  In other words, the term interlanguage refers to the language 
that the language learner creates but is in constant change, this language contains characteristics 
of their L1 and L2. The interlanguage has the characteristic of being unique, each learner develops 
their own. Subject B mentioned that in her process of learning her L3, existed some interference 
from both languages (L1 and L2) especially with grammar and the vocabulary part at the moment 
of producing the language, this is what Selinker referred to when he says there exists a systematic 
knowledge produced by the learners. Interlanguage can be seen in problems with grammar 
structures, for example, in a Spanish speaker who is trying to learn English, when he tries to learn 
some grammatical aspects such as adjectives, the learner would say “The apple red” instead of “the 
red apple” because the learner is mixing both languages, their first language (L1) and their second 
language (L2) and is creating their own.  

Subject C made mentioned that she used their first (L1) and second language (L2) to 
acquire her third language (L3), “I often code-switch between my languages.” she mentioned.  
Code-switching is a common phenomenon that mainly occurs in the multilingual community that 
according to Kridalaksana (2008) this concept refers to the use of languages parameters from one 
language to another, such as words, clauses, idioms, etc., to expand the variety of language.  

Subject A mentioned that she is in process of learning Italian and subject B mentioned 
that she is in the process of learning French, both of them have the same reason for what they are 
learning that language, the mother tongue of both subjects is Spanish, and they decided to learn 
those languages because they are similar to their first language. All of the participants mentioned 
that learning a language that is similar to their first language is kind of difficult but at the same 
time is easier than learning one totally different from their L1, this is because some pronunciation 
and even grammar are similar between languages, here is where the Universal Grammar (UG) 
takes place, Universal Grammar states that LA (Language Acquisition) is based on the parameter 
of the known language (L1) to acquire another one (L2 or L3) (Bingiun, 2013, c). This has a relation 
to the Developmentally Moderated Transfer Hypothesis, which states that one can only transfer 
what is processed. This will be utilized once the developing L2 system can process them. It can be 
said that the subjects of this study found it easier to learn a language that is similar to their mother 
tongue because they already have a piece of previous knowledge about the grammar or vocabulary 
of their mother tongue (Spanish and French), which can be transferred in order to acquire new 
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similar one (Spanish, Italian and French). This process of learning a new language that is similar 
to their native language is also related to the linguistic distance, which is defined by Schepens et 
al., (2016) as the measure that ranks how different the linguistic structures are between one 
language and another, at the lexical or morphological level. In other words, the more different the 
L1 (first language) is from L2 (second language) the lower the capacity of second language 
acquisition will be (as cited in Schepens et al., 2016b). This concept can totally explain why the 
three participants found it easy to learn a similar language (French, Spanish and Italian) to their 
mother tongue, (Spanish and French) which is Romance Language. The Romance language are 
modern languages that have evolved from the vulgar Latin and share a common source, such as 
their development, each language may be traced back to the Latin origin (Harrys & Vincent, 2003).  
Also, according to Bardel & Falk (2016), the acquired knowledge of each language plays an 
important role in the acquisition of other foreign languages, this supports the argument of 
Schepens about Linguistic Distance, and the Developmentally moderated Transfer Hypothesis, 
defined in detail in Pieneman et al., (2005), this hypothesis states that one can only transfer what 
is already processed.  

Subject C, also mentioned that when she goes back to their country, some of her first 
language is missing, due to the fact that she forgot some words or common phrases, phrases that 
result easy to her to remember in other languages, so she uses those languages in order to be able 
to communicate. This phenomenon is called, code-mixing, which is defined by Kridalaksana 
(2008) as the use of language parameters from one language to another, such as words, clauses, 
idioms, etc., to expand the variety of the language. 

Subject C who is 58 years old, also mentioned, that for she the process of acquiring 
their L3 (Spanish) was easier than learning her L2 (English), she also mentioned that she learned 
her L2 in elementary, secondary, and high school and that she also made some intensive summer 
courses, but her process of learning Spanish was different, she only took some classes in 
Guatemala and in Mexico, but when she totally moved to Mexico, she learned faster. According to 
some research, for adult language learners to learn a language can be a struggle process, but the 
language acquisition process may be facilitated by studying abroad (as is cited in Linck, et al., 
2009) that is what happened whit subject C.  

Multilingualism can also be seen as an advantage in acquiring or learning more 
languages because of their experiences with other languages as language learners. These 
multilingual people can develop learning strategies to help them to learn new ones (Cenoz, 2013). 
As is mentioned before, the subjects of this study made mentioned of how easy was to learn their 
L3 instead of their L2, because they made use of their previous knowledge in acquiring their L3.  

As was mentioned before in the results, according to the findings the three of the 
participants make use of their L1, L2, or even L3 in order to acquire the new one. This guides us 
to the theory that multilingual people have more advantages over monolingual people, because of 
their previous experiences and knowledge, this could interfere with the “nativist theory” this 
theory is mainly supported and represented by Chomsky and Krashen, which have belief, and 
states that human beings are born with the capacity or ability to learn a language, and within this 
capacity, some abilities or rules are possessed by humans (Bingjun, 2013, a).  

All humans have the capacity to learn a language, such as the first that humans acquire 
when they are in childhood, this is could be related to the Mentalistic Language Acquisition 
Theory, that according to Wilkins, (1972), the main principle of this mentalist learning theory of 
language is that “everybody can learn a language because they possess an inborn capacity which 
permits them to acquire a language as a normal Maturational Process.” Even though, multilingual 
people have more advantages in acquiring a language because they have previous experience in 
acquiring a new one. 
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As can be seen in the results, according to the findings the three of the participants 
make use of their L1, L2, or even L3 in order to acquire the new one, and the theories, hypotheses 
such as, Developmentally Moderated Transfer Hypothesis and the Linguistic Distance, and what 
some researches have stated such as, Bardel and Falk (2016)  the acquired knowledge of each 
language plays an important role in the acquisition of other foreign languages, this answer the 
main research question “How do learner’s first and second languages influence the acquisition of 
a third?” 

 

9. Conclusion 

The previous research presented above was enriching and of great importance to learn 
more or better the lot of people’s learning distinct languages and their processes. As is already 
known the process of acquiring a language in each person is different, therefore the knowledge of 
one or more previous languages helps to acquire or even can prejudice the learning of a new one. 

By answering the research question, it can also be seen or concluded that learners’ first 
and second language influence the acquisition of a third or fourth language. The results of this 
study conclude that even though, multilingualism affects in a positive way the learning or 
acquisition of a new language it is affected by some aspects, such as code-switching, code-mixing, 
and interlanguage, among others. This process of acquiring a new language can also be affected 
by interlanguage or some other processes or interactions of the previously learned languages that 
can stop a bit the process of learning.  Also, it can be concluded that multilingual people possess 
an advantage over monolingual people, because of their previous experiences in acquiring 
language, as was discussed in the analysis of the results.  

So, after giving these results in the article, the information obtained can also be of great 
help for a wide variety of people, such as, language teachers, in the order they could be able to have 
a better comprehension of the learning of their students and according to this information, they 
can develop new strategies to grant a better development in the language learning.  
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Appendix 

 

The questions utilized in the collection of the data are the following:  

 

1. How old are you?  

2. Can you describe the process of your 3rd language learning?  

3. How did you learn your second language?  

4. Do you use your L1 or L2 in the acquisition of your 3rd language?  

5. Do you notice some interference in the acquisition of your third language?  

6. Why are you learning or why did you learn your 3rd or 4th language? 
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