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Abstract

Slang language or slang is a variation of literature with the formation of a new acronym from the
dynamic development of social language speech (Budiasa et al., 2021). The use of slang is also
often found in everyday conversations, especially between teenagers in the digital era, especially
on social media. This research is oriented to provide an overview of adolescents and their
relationship with language development and is adjusted to an understanding related to the
cultural context that occurs in the individual’s daily life, which is also known as indigenous
psychology. This study aims to empirically examine adolescents and their lives and specifically
seeks to analyze the type, function and original meaning of the use of the slang word gabut in
adolescents. Data collection was carried out by convenience sampling technique. This type of
sample withdrawal includes non-probability sampling. This sampling technique is based on the
availability of available participants (Cohen et al., 2013). The selection of this sampling technique
is based on considerations regarding the characteristics of the general population, the efficiency
of time and energy in conducting research. The number of participants was 308 people. The
results of this study can be concluded that the gabut condition that is often experienced by
adolescents has an impact on negative conditions, both in physical and psychological aspects.
These effects include loss of motivation, stress, lack of confidence, drowsiness, feelings of
emptiness, and so on.

Keywords: gabut, indigenous psychology, teenagers, slang language.

1. Introduction

In essence, every human being will definitely experience a phase of growth and
development that starts from before birth to death. Among all the phases of life, there is the
adolescent phase which is a transition phase for a child to become an adult individual. Individuals
are already considered teenagers when they are in the age range of 11 to 19 or 20 years. The
adolescent phase is a period of individual developmental change that includes physical, emotional,
social, and cognitive changes (Papalia & Martorell, 2021). The most typical physical changes
experienced in adolescence are the occurrence of puberty; leading to sexual maturity. These
biological changes are part of the mature process of adolescents that take a long time (Papalia &
Martorell, 2021). In Erikson’s (1950) developmental theory, adolescent psychosocial is in the stage
of identity versus identity confusion, which explains that adolescents who live their lives well can
develop the value of loyalty in various aspects (Papalia & Martorell, 2021). In adolescence too,
individuals have closer relationships with their peers than parents (Papalia & Martorell, 2021).
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This shows that peer groups have a great influence on the formation of adolescents. In adolescence
too, individuals have closer relationships with their peers than parents (Papalia & Martorell,
2021). This shows that peer groups have a great influence on the formation of adolescents.

» One of the slang language that is popular among Indonesian teenagers today is gabut.

« The use of the word gabut has become popular since the Covid-19 pandemic, due to the limitations
of individuals in their activities.

» The meaning of gabut is in accordance with the definition of gabut, which is a condition when they
do not do any activity and there is a feeling of confusion to do something

+ The potential of gabut is related to negative conditions, such as muscle nerve stiffness,
unmotivation, lack of confidence, stress, difficulty in achieving in a career, having low self-esteem.

« The gabut’s condition was supported by the concept of boredom proneness. Most participants who
are unable to cope with the situation tend to waste their time doing non-essential activities, such as
imagining, daydreaming, and lazing.

1.1 Task of development of adolescence

In the cognitive aspect, especially in language development, adolescents’ ability to use
words becomes better (Santrock, 2018). Vocabulary in adolescence also develops and improves in
the use of language as reading material increases. Adolescents will be more aware and often use
terms that can have multiple meanings, the use of irony, puns (Papalia & Martorell, 2021). When
together with peers, teenagers usually speak using jargon or slang (Santrock, 2018). The slang
used by adolescents is one of the development processes of independent identity (Papalia &
Martorell, 2021). Adolescence is a developmental transition period for a child to become an adult
individual. Of all the existing life periods, adolescence is the most risk period, because of the many
tendencies of adolescents to engage in behavior that reflect the immaturity of the adolescent brain.
The process of growth and development in the adolescent phase is the most complex and long
process, among all existing lifetimes, involving physical, cognitive, emotional, and social changes.
Individuals are considered to enter the adolescent phase when they are 11 to 19 or 20 years old
(Papalia & Martorell, 2021). The physical changes that are important and occur in adolescents
include the onset of puberty; a process that leads to sexual maturity or the ability to reproduce.
Lifestyle patterns usually strengthen in adolescence, which can have an impact on poor health
habits to premature death in adulthood. The most major health risks in adolescents arise from
behavioral problems, such as eating disorders and drug abuse (Papalia & Martorell, 2021). In the
cognitive aspect, adolescents have a very different way of thinking and speaking than younger
children. Adolescents have faster and continuously improved information processing abilities. The
majority of teens are also able to start thinking abstractly, make good moral judgments, and plan
for a realistic future. The abstract thinking that adolescents have allows them to define and discuss
various things such as the abstraction of love, justice, and freedom (Papalia & Martorell, 2021).

1.2 Psychosocial and language development of adolescence

In language development, adolescents begin to be proficient and experience
refinement in the use of language, a richer vocabulary, more awareness related to words as
symbols that can have many meanings and metaphors (Papalia & Martorell, 2021; Santrock,
2018). Adolescent language development also includes their skills in taking a social perspective,
namely the ability to brake just to adjust the way they speak to other people’s perspectives (Papalia
& Martorell, 2021). During this period, adolescents usually speak using dialects with their peers,
which is characterized by jargon or slang (Santrock, 2018). In the development of this language,
the slang used by adolescents is part of the process of developing independent identity when they
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begin to be separated from their parents. Although there is a lot of growth and development in the
cognitive aspect, adolescents' thinking is not fully mature in some attitudes and behaviors, because
the education that adolescents receive only focuses on preparing for the next level of education
(Papalia & Martorell, 2021). In Erikson’s developmental theory (1950, in Papalia & Martorell,
2021), adolescent psychosocial is in the stage of identity versus identity confusion. Teenagers who
succeed in living their lives well can develop the value of loyalty to various things, such as beliefs,
belonging, values, ideologies, and so on. On the other hand, individuals who fail to live their
teenage life will be formed into adolescents who are unconfident, unfaithful, have feelings of
insecurity, and feelings of failure that can have an impact on the achievement of psychological
maturity. During this time, adolescents spend more time and rely more on their peers than on
their parents. Peers have an important and great influence on adolescence.

Adolescence and its daily life and development are interesting phenomena that need
to be studied. Adolescents are unique individuals who sometimes use their own creativity in
expressing themselves, including in communicating through language. One of the commonly
known languages is slang or slang. Slang is one of the ways of self-expression to show creativity
linguistically and is often used in everyday conversations by adolescent to young adult transition
groups. According to Budiasa et al. (2021), language is a form of vocal communication used by
humans to interact with each other, such as in terms of exchanging opinions, information and
presenting self-identity. Then, the existence of language itself also has a strong relationship with
the community socially, especially in pronunciation called sociolinguistics. Language development
is also classified as dynamic in one's life which means the same as language culture.

1.3 Adolescence and slang language

Based on the Great Dictionary of Indonesian, slang is defined as “a non-formal
Indonesian dialect used by certain communities for socializing.” Slang can also be interpreted as
everyday language that is usually used by teenagers, using unique terms when speaking (Ridho et
al., 2021). The slang language that used to be known as prokem language has actually been used
since the 1980s. However, usually the prokem language is only known and used by certain groups,
according to the characteristics of their respective groups (Azizah, 2019). One of the slang that is
popular among Indonesian teenagers today is gabut. The use of the word gabut has become
popular since the Covid-19 pandemic, due to the limitations of individuals in their activities
(Verianty, 2022). Teenagers today usually define and use the word gabut to describe a condition
when they do not do any activities and feel confused when they want to do something (Humairoh,
2022). Although gabut looks like a positive thing because there is free time for teenagers to take a
break from busyness, the condition of gabut should not become a habit. The meaning of the use
of the word gabut for adolescents will be studied more deeply through this research, especially
related to the social context, namely to provide opinions related to activities carried out that tend
to be boring and have no value for them.

The potential of gabut is related to negative conditions, such as muscle nerve stiffness,
unmotivation, lack of confidence, stress, difficulty in achieving in a career, having low self-esteem,
and so on (Mardiana, 2022; Mardiastuti, 2022; Verianty, 2022). Although there are currently
many activities that are recommended to help overcome gabut such as playing games, learning to
cook, meditate, and others (Teniwut, 2023), these activities have not been scientifically proven to
be able to overcome gabut effectively. Seeing the many conditions that can be described with the
word gabut by individuals, especially teenagers, the negative impact of gabut, and the lack of
further research related to the handling of gabut, it is necessary to conduct research to be able to
get a clearer picture from adolescents regarding their views on gabut, as well as the situations
included in the description of the word.
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Therefore, research with open-ended questions was conducted to find out adolescents’
views on the word gabut. This research is important to conduct because the word gabut itself is
popular among teenagers, as well as the negative impact of gabut on the physical and
psychological of individuals. This research is oriented to provide an overview of adolescents and
their relationship with language development and is adjusted to an understanding related to the
cultural context that occurs in the individual’s daily life, which is also known as indigeneous
psychology (Setiono, 2011). This study aims to analyze the type, function and original meaning of
the use of the slang word gabut in adolescents.

The research aims to provide insights related to the current perception of adolescents
towards the condition of the gabut, to explore the experience of the gabut, as well as the impact
of the gabut felt on physical and/or mental conditions, both directly and indirectly. It is hoped
that this study can provide additional data and information in connection with research on the
condition of gabut. This research is also expected to provide a reference for other researchers,
especially in the field of neuropsychology, to look at the neural working system in individuals who
make gabut a habit. The findings from this study will be constructed to obtain more detailed and
clear information regarding aspects that contribute to the condition of the gavel.

As in general, conditions that require good cooperation to achieve goals, presuppose a
positive value that develops in it, this is what we want to research. In addition, it is hoped that this
research can motivate to further examine interest in studies related to language or psycholinguistic
development. This research is important to conduct because the word gabut itself is popular
among teenagers, as well as the negative impact of gabut on the physical and psychological of
individuals. The hope of this research is to get a clearer picture of the condition of gabut that is
often experienced by teenagers, as well as effective ways that can be used to overcome it, in order
to produce positive physical and psychological conditions of adolescents. The formulation of the
problem in this study is: (a) How do adolescents currently view the condition of gabut? (b) What
things do adolescents do to overcome gabut?

Before explaining gabut, it will be explained about the meaning of slang. From the
Indonesian Dictionary, it defines that slang as “a non-formal Indonesian dialect used by certain
communities for socializing”. In a simpler explanation, slang is a colloquial language usually used
by teenagers, which characterizes cool terms in speaking, such as “mantul”, “santuy”, and “gabut”
(Ridlo et al., 2021). The use of slang has existed since the 1980s, which is better known as prokem
language (Azizah, 2019). Gabut is one of the slang words that is often used by the younger
generation, especially teenagers in their daily lives (Humairoh, 2022). The use of the word gabut
has become popular since the Covid-19 pandemic, due to the limitations of individuals in their
activities.

2. Methods
2.1 Participants

This study used was a qualitative that seeks to explain and find variations of research
variables in the population studied. The research participants were teenagers in Jakarta who were
willing to voluntarily fill out a google form containing open-ended questions. To overcome the bias
against the results of this study, the researcher restricts or specifies the research subjects so that
the data obtained can meet the homogeneity requirements. Therefore, the research sample in this
study must meet these characteristics, namely: (a) adolescents who are not limited by gender, (b)
adolescents are in early, middle and late adolescence. Research participants who act as
participants are selected by the purposive sampling method, namely sampling is based on
respondents who are considered to be in accordance with the purpose and objectives of the
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research. Participants in this study were limited to certain characteristics, namely adolescents.
The adolescents referred to in this research are 11 to 19 or 20 years old (Papalia & Martorell, 2021).

2.2 Instruments

This research was conducted from November to December 2023 in various schools in
Jakarta. Research instruments include: informed consent, a research instrument in the form of a
questionnaire with open-ended questions. The research instrument used was in the form of a
questionnaire consisting of a form or questionnaire about gabut. The questionnaire has sections,
namely (a) a preface containing an introduction from the researcher, the purpose of the research,
and a request for willingness to fill in; (b) informed consent sheets and control data; (c)
instructions for filling out the research form. The data collection is planned to be carried out using
the convenience sampling technique. This type of sample withdrawal includes non-probability
sampling. This sampling technique is based on the availability of available participants (Cohen et
al., 2013). The selection of this sampling technique is based on considerations regarding the
characteristics of the general population, the efficiency of time and energy in conducting research.

Research preparation is carried out since preparing a proposal, starting with finding
literature that is in accordance with the research topic. After the literature that supports the
research is fulfilled, the preparation of measuring instruments and research instruments and
research support equipment is carried out. Furthermore, the setting and profile of the research
participants and the preparation of the research design were determined. The measuring
instrument in this study was designed to measure gabut in adolescents in Jakarta. The
measurement instrument is in the form of a google form or filling out an online questionnaire
containing open-ended questions. Data analysis to answer the hypothesis was carried out by
measuring the description and characteristics of gabut in adolescents in Jakarta using MAXQDA
software. MAXQDA is a software program designed for qualitative data and mixed methods with
the help of computers, text and multimedia analysis in academic and scientific institutions.

3. Findings and discussion

This study was attended by 308 participants, with a total of 102 male participants and
206 female participants. All participants in this study included adolescents from the age range of
11 to 20 years. After processing data seen from gender, the results of this study found that there
was no significant difference in the experience of gabut and the time of appearance of gabut
between male and female adolescent participants. This section will explain qualitative findings
related to gabut, which includes the time when participants experience gabut and the feelings
experienced when in gamut conditions. For the first question, the word “stop using gadgets” is
detected as a word that appears frequently. Based on ten situations that can cause a feeling of
gabut, it was found that the situation that tends to make participants experience gabut is when
they stop using gadgets. The following graph summarizes the frequency of situations that describe
the participants’ experiences.
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Kapan Anda mengalami Gabut?

W Berhents menggunakan HP
I selesa belogar
Tidak dapat menggunakan HP
I Banyak waktu kosong
B Tidak ada kegiatan
W Mengontuk
W siuoscns
W xetiva Belajar
Menggunakan HP
Mengalami afek negatif

10% (37

17% (62)

Figure 1. Distribution of situations that make the gap experience emerge

Based on ten situations that could contribute to participants’ gabut experience, it was
found that the most frequent situation that could trigger a gabut feeling was when they stopped
using a gadget. The following graph summarizes the frequency of situations that describe the
participants’ gabut situations.

Kapan Anda mengalami Gabut?
36%

34% (127)
32%
2%
25% (91) [ cerhent menggunakan P
4%
B selesai belajor
1 Tidsk dapat menggunakan HP
20% I Banyak waktu kosong
B 1idak ada kegiatan
17% (62) ™ i
Mengant:
16%
W situasional
B xetika Belsjor
1
2% Menggunakan HP
10% 37)
Mengalami afek negatif
8%
6% (22) 5% (20)
5%
1% (3) R 1% (4) 1% (4
o% =
Berhent:

Selesai belajar Tidak dapat Banyak wakty  Tidak ada kegiatan Mengantuk Situasional Ketika Belajor  Menggunskan HP  Mengalami afek
menggunakan HP menggunakan HP kosong negatif

Figure 2. Percentage of participant responses regarding gabut experience

For the second question, the word “bored” is detected as a word that appears
frequently. From this second question, 2 main themes are formed, namely negative and physical.
Based on the two themes formed, boredom is one of the seven feelings detected in the negative
theme of affection. Based on 7 feelings that arise when participants experience gamut situations,
it was found that the most common feeling that participants experience when gabut is boredom.
The following graph summarizes the frequency of feelings that participants experience when
gabut.
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Afek Negatif

22,6% (73) -
Suntuk

| | Tidak ada tujuan

0,9% (3)
3.1% (10)

1,9% (6)
1,5% (5)

5,0% (16)

Kesepian

Hampa
. Bingung
- Bosan
- Malas

65,0% (210)

Figure 3. Distribution of participants’ feelings when experiencing gabut

There is one big theme that arises from each question asked to the participants. As
many as 47% of the participants (about 174 people) explained that the gabut condition most often
appeared when they had free time. As many as 26% of participants (around 243 people) explained
that the activities they do when they are busy are doing online activities, which include playing
games, watching, contacting friends, and things related to online activities. As many as 47% (about
134 people) usually overcome the condition of gabut by doing new activities that they usually do
not have time to do, and as many as 52% (about 238 people) express a feeling of boredom when
they are busy. After analyzing the gabut theory with the understanding that adolescents have,
researchers found that adolescents’ understanding of the meaning of gabut is in accordance with
the definition of gabut, which is a condition when they do not do any activity and there is a feeling
of confusion to do something (Humairoh, 2022).

This is characterized by the majority of adolescents who participated in this study
revealing that the condition often appears when they have no entertainment, no fun activities to
do, feel confused, and have no friends to talk to. In addition, other teenagers explained that the
feeling of excitement often appears when the activity of using a cell phone stops, shortly after
finishing playing games, doing monotonous routines, having quite a lot of free time such as long
holidays, not having assignments, and so on. In fact, there are a small number of teenagers who
complain about the feeling of gabut that arises because they play cell phones for too long and
procrastinate on work. As many as 34% of participants or equivalent to 127 people revealed that
the condition of gabut appeared when the activity of using a cell phone stopped. In addition, a
total of 25% of participants felt gabut after completing the study. 17% and 10% of other
participants expressed that the feeling of gabut arises when there is no activity and a lot of free
time. Furthermore, 6% of participants felt that it was a situational condition, and as many as 5%
of participants felt that it was difficult when studying. Based on the results of the analysis carried
out, it can be seen that adolescents have an understanding that is in accordance with the true
meaning of gabut.

The analysis conducted regarding the impact of gabut found that there was a
correspondence between the experience of the impact of gabut felt by adolescent participants and
the gabut theory. The data of participants in this study produced several major themes. As many
as 65% of the participants or equivalent to 210 people expressed experiencing negative feelings
when gabut, namely feeling bored. In addition, a total of 22.6% of participants felt confused, and
5% of participants felt laziness. The three major impacts that were most experienced by the
participants were included in the theme of negative affect. As many as 1.5% of participants
complained of experiencing the negative impact of gabut, namely suntuk, or the the condition that
reached its limit and also tired, which is included in the physical aspect. A number of adolescents
revealed that the gabut condition experienced had an impact on mood swings which included the
emergence of negative emotions and thoughts, causing feelings of restlessness, the appearance of
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unimportant thoughts, feelings of emptiness, moodiness, loneliness, stress, and many more. Some
of the remaining teenagers revealed that the condition of gabut caused a feeling of confusion to
start activities and made their condition demotivated, unexcited, and aimless. The discovery
related to the impact of gabut is in accordance with the existing theory, namely the potential of
gabut related to various negative conditions, both in physical and psychological aspects; muscle
nerve stiffness, unmotivated, unconfident, stressed, having low self-esteem, and so on (Mardiana,
2022; Mardiastuti, 2022; Verianty, 2022).

The major themes formed from the condition of the gabut are associated with the
concept of boredom proneness. Boredom proneness is defined as a situation of relatively low
arousal and dissatisfaction, due to a situation that is not adequately stimulated (Vodanovich,
2016). The condition of boredom proneness is characterized by a feeling of boredom that is
frequent and related to negative impacts; low self-control and self-esteem (Mugon et al., 2020).
The results of the study related to the various efforts made by the participants in overcoming the
gabut supported the concept of boredom proneness. Most participants who are unable to cope
with the situation tend to waste their time doing non-essential activities, such as imagining,
daydreaming, and lazing. This shows that the concept of boredom proneness experienced is
proven to be related to behavior dysfunction, which of course leads to negative impacts. Gaps that
are not resolved properly will lead to the concept of boredom proneness, which leads to low control
and self-esteem. Other participants who were able to overcome the condition of gabut revealed
various efforts that had been made during gabut such as daydreaming, arranging a schedule to
travel, minimizing the feeling of gabut, trying to overcome mood, doing fun activities, doing
hobbies, culinary, enjoying the atmosphere, healing, and designing activities that kept them busy.
After conducting an analysis in the aspect of how to overcome the gabut, the researcher found that
the ability of adolescents to overcome gabut is not fully effective and able to minimize the
condition of gabut. This is evidenced by the efforts made by the participants in overcoming the
gap that is not completely in accordance with the existing theory. Based on existing research data,
participants usually design and carry out activities that are not certain to be carried out, only in
the form of vague plans. In addition, participants tend to overcome existing gabut conditions by
doing excessive activities, such as doing heavy work and doing busy activities that can have an
impact on productivity. This shows that the majority of adolescent participants have not been able
to overcome the gabut condition experienced properly and effectively. This condition of the gabut
that is not properly addressed can have a negative impact in the future.

4. Conclusion

The results of this study can be concluded that the gabut condition that is often
experienced by adolescents has an impact on negative conditions, both in physical and
psychological aspects. The impact of these impacts includes loss of motivation, stress, lack of
confidence, drowsiness, feelings of emptiness, and so on. The study also found that as many as 127
out of a total of 307 participants expressed a feeling of gabut appearing when they stopped using
gadgets.

Advice for teenagers to reduce feelings of loneliness, especially those caused by
stopping using gadgets, is to do activities or activities that do not use electronic devices, such as
exercising, reading novels, visiting new places, and many more. For researchers, the next can focus
on the field of neuropsychology by looking at the changes that occur in individuals who often
experience gabut with individuals who do not, in order to obtain a more comprehensive picture
related to the condition of human nerves when feeling gabut. In addition, researchers can also add
a wider sample to compare the condition of adolescents with individuals in other stages of
development such as early adulthood.
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Abstract

The article examines the role of the school psychologist in relation to stress, positive emotions and
psychological resilience in teachers. The study involved 101 teachers, 93 of whom were female and
8 were male, from all levels of education. The study was conducted using an online form that
included questions related to their demographic data (e.g., gender, age, etc.), as well as the STAI
questionnaire, the Positive Emotion Scale (mDES) and the CD Risc. Reliability analysis of the
scales showed very good internal consistency of the items and excellent reliability. Coefficient
Cronbach’s alpha is > 0.748. Cronbach Alpha values were checked on both subscales of the mDES
— Negative emotions (NE) and Positive emotions (PE).

Keywords: school psychologist, mental resilience, teachers, stress.

1. Introduction

There is a lot of research in both Europe and America that examines teacher stress,
positive emotions, and resilience. Some of them focus on the causal factors, which can cause stress,
on the effect of experiencing positive emotions on the educational process, and on strengthening
the mental resilience of teachers. Also, there are several studies that examine the role of the school
psychologist, the tasks he/she has in the school unit, or the transition from the classic and limited
role of systematic support of students to the more expanded one of advisory support of the entire
educational community. However, there is not enough research that correlates teachers’ stress,
the positive emotions they experience, and the strengthening of their mental resilience with the
existence or not of a school psychologist in the school. This specific research aims to shed light on
the advisory role of the school psychologist and how he/she can influence the emotions and
resilience of teachers. Especially with the advent of the pandemic that led to distance education, it
is interesting to study how the stress levels of teachers were formed, the existence or not of positive
emotions, and the impact of the above on their mental resilience, taking into account whether the
school unit where they work has a school psychologist or not.

A teacher’s role is fundamental for the success of every educational process. Stress may
affect teacher’s productivity, attitudes and interactions with workmates and especially students.
Stress is the body’s reaction to a change that requires a physical, mental or emotional adjustment
or response. Stress can arise from any situation or thought that makes you feel frustrated, angry,
nervous or anxious (Azhan & Majid, 2016: 438). There are not a few research that have been done
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regarding the stress of teachers. They examine the causes, demographics, or coping mechanisms
of this stress. Below, some of the research data are reported.

As Wettstein et al. (2021) mention “Teachers have above-average burnout rates
compared to other professions (Kyriacou, 2015), and the occupational stress among teachers has
increased significantly over the last decade (Aloe et al., 2014). Around 30% of teachers report that
the teaching profession is ‘very stressful’ or ‘extremely stressful’ (Kyriacou, 2015). The Gallup
Report results from 2014 (Gallup, 2014) indicate that 46% of US teachers report very high daily
stress during the school year. According to an SNF study on Swiss teachers from the fifth to the
ninth school year, around one-third of teachers feel ‘very stressed’ (Kunz Heim et al., 2014a).

Besides, according to the most recent data available from the U.S. Civil Rights Data
Collection, nearly 29% of teachers were considered chronically absent, missing ten school days or
more. When teachers are chronically absent, students’ test scores decrease. Teacher absences also
negatively impact school budgeting, generating the additional expense of hiring substitute
teachers (SEF Foundation, 2021).

Today, teaching is one of the most stressful occupations in the U.S. High levels of stress
are affecting teacher health and well-being, causing teacher burnout, lack of engagement, job
dissatisfaction, poor performance, and some of the highest turnover rates ever. Stress not only has
negative consequences for teachers, it also results in lower achievement for students and higher
costs for schools. A New York City study showed higher teacher turnover led to lower fourth and
fifth grade student achievement in both math and language arts. The cost of teacher turnover is
estimated to be over $7 billion per year (The Pennsylvania State University, 2016)

In research done by Azhan and Majid (2016) it was shown that poor student behavior
is correlated with teacher stress. Also, supervisory support was found to be inversely related to
teacher stress. Increasing support can significantly reduce stress. Finally, workload can increase
their stress. Nevertheless, as the researchers’ report, the above correlations do not necessarily
constitute causal relationships. As they mention “...student behavior is not the major contributing
factors that could lead to stress among school teachers. Instead, it is the lack of the supportive role
played by the school administration and the excess workload that has actually caused stress among
school teachers (p. 442).

According to Apostolou and Nikolova (2022) “Stressors in the teaching profession are
influenced by the characteristics of national education systems and the conditions prevailing in
schools. They may thus differ between countries or within countries at different time points
(Kyriacou, 2001). Earlier studies in Greece propose that Greek teachers are less exhausted than
teachers in other European countries (Kantas & Vassiliaki, 1997). However, the huge changes that
the country has been through after the economic crisis, which manifested itself in 2008, must have
indeed affected this balance. The first clue of this can be seen in later studies in the Greek domain,
which has proposed additional stress sources such as the curriculum, the lack of knowledge on
how to handle learning / behavioral problems, the delays in sending books, the substitutes, the
hourly wages, teaching different subjects, and the untimely placement of seconded (Mouzoura,
2005; Apostolou & Nikolova, 2022: 204-205).

Fredrickson’s broaden-and-build theory of positive emotions, from a psychological
perspective, contributes to the conceptual basis for understanding the resilient qualities of
teachers who are doing a job that is itself emotional by nature; and it mirrors the work of a range
of educational researchers on the nature of teaching (Nias, 1989; Nias, 1999). Hargreaves (1998:
835), for example, posits that emotions are at the heart of teaching (Gu & Day, 2007: 1304).

Theory indicates a strong relationship between positive emotions and resilience while
positive emotions are more common among individuals with high level of resilience (Fredrickson,
1998, 2001). Moreover, positive emotions actually feed the resilience, since resilient individuals
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make use of positive emotions in order to recover from stressful situations and to find a positive
meaning in such events, while the adaptive benefits of positive emotions are greater when
individuals are under stress (Tugade & Fredrickson, 2002, 2004). Moreover, resilient individuals
appear to maintain a more optimistic, enthusiastic and energetic life attitude while they are more
curious and open to new experiences and further characterized by higher positive emotionality
(Block & Kremen, 1996; Klohnen, 1996, Karampas et al., 2016: 1729).

The relationship between mental resilience and positive emotions was examined by
Tugade and Fredrickson (2004) focusing on the hypotheses a) that the positive emotions are active
components of mental resilience and b) that people with high mental resilience will return more
quickly to normal levels of cardiovascular function after experiencing a of negative emotion than
people with lower levels of mental resilience. The research results confirmed both hypotheses.
Mentally resilient people recover faster than the negative emotional arousal using coping
strategies that they evoke positive emotions to regulate negative situations. In addition, in
mentally resilient individuals the activation of positive emotions is done automatically, saving
cognitive resources. The positive emotions help build psychological resources which are necessary
to cope with adverse conditions (Tugade & Fredrickson 2004, in Mandroni-Miggina, 2018: 12).

It is clear that emotional intelligence and the ability to connect interpersonally of
teachers with students plays an important role in effective teaching and in the psycho-pedagogical
attitude (these teachers avoid professional burnout and contribute significantly in learning,
achievement and inclusion of students) (Place & Elliott, 2014; Kauffman & Landrum, 2013). A
positive relationship with educators can reduce many of the significant psychosocial and
behavioral children's problems and strengthen the ability to adapt to school (Jennings &
Greenberg, 2009, in Kourkoutas et al., 2019: 11).

The literature emphasizes the need for students and teachers alike to understand their
own emotions and those of others and to be able to handle and express those emotions. Kawamura,
Suzuki, and Iwai underscored that, “Teachers should understand their own feelings, particularly
when their students are being disrespectful. The degree of teachers’ interventions depends on the
degree of negative feeling of their own” (p. 1). Emotional labor (or emotion work, emotion
management or “deep acting”) refers to the effort a person makes in response to the emotions of
others (Ramvi, 2017: 140).

The understanding of resilience is inspired by Ungar (2012) who defined (general)
resilience as a process whereby individuals harness personal and contextual resources in order to
successfully navigate challenging circumstances. Like wellbeing, resilience is a multidimensional
construct involving activation of multiple personal and contextual resources (Hascher, Beltman &
Mansfield, 2021: 3). With regard to teacher wellbeing and resilience, both constructs have been
shown to have positive outcomes for teachers, including teaching and learning quality, teacher
self-efficacy, commitment, and job satisfaction. It can also be seen that teacher wellbeing is
important in the resilience process, as a state of more positive wellbeing will influence how
teachers interpret and respond to challenges, as well as being an important outcome of the
resilience process (Hascher et al., 2021: 418).

According to the Resiliency Model when an individual of any age experiences
adversity, he or she also -ideally- experiences individual and environmental characteristics,
protective factors, that buffer that diversity. With enough “protection”, the individual adapts to
that diversity, without experiencing a significant disruption in his or her life. The individual stays
within a comfort zone, or at “homeostasis”, or moves to a level of increased resiliency because of
the emotional strength and healthy coping mechanism developed in the process of overcoming the
adversity (Henderson & Milstein, 2003: 7).
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2. Research aims and hypothesis

The purpose of the research is to study the role of the school psychologist in relation
to stress, positive emotions and mental resilience of teachers.

General hypothesis: Techers in schools with a school psychologist will have less
anxiety, more positive emotions and stronger mental resilience compared to those who work in
schools without a school psychologist.

Hypothesis 1: We assume STAI and CD Risc are negatively related.
Hypothesis 2: We assume that resilience is associated with positive emotions.

Hypothesis 3: We assume that longer internship as teachers is associated with higher
mental resilience.

Hypothesis 4: We assume that longer internship as a teacher is associated with high
anxiety.

3. Research design

In order to achieve the objectives and required data collection, three different
instruments were used:

v' The Spielberger State-Trait Anxiety Inventory (STAI). Spielberger's (1970)
Anxiety Questionnaire has been weighted to Greek population by Liakos and
Giannitsis (1984), and since then is widely used in Greek research, but also in clinical
practice. Each subscale of Spielberger's (1970) questionnaire consists of 20
statements — responses rated on a Likert scale four levels (1,2,3,4) with a possible
score from 20 to 80 points. The range of responses ranges from not at all (0),
somewhat (1), moderate (2), very a lot (3), for the subscale examining stress as a state
and almost never (0), sometimes (1), often (2), almost always (3) for the subscale
that examines anxiety as a personality trait. At the end the is calculated total of the
aggregated scores of each subscale separately, but also in combination of the two
subscales (Tola, 2013: 59).

v" The Modified Differential Emotions Scale (mDES). The mDES scale has been
adapted to the Greek language and translated into it based on the process of reverse
independent translation. It is used as a reliable tool to assess positive and negative
emotions in the Greek population. The Cronbach Alpha index for the scale is a =
0.751. The scale’s weighting has been carried out in a Greek sample by Galanakis,
Stalikas, Pezirkianidis and Karakasidou (2016).

v" The Connor Davidson Resilience Scale (CD Risc). The CD-Risc evaluates five
dimensions of resilience: a) personal competence, high standards, and tenacity; b)
trust in one’s feelings, tolerance of negative affect, and strengthening effects of
stress; c) positive acceptance of change and secure relationships; d) control, and e)
spiritual influences. The psychometric properties of the CD-RISC have been found
to be good in almost all studies that used it. The scale has been reported as reliable
(a = .89) and valid by several researchers (Connor, Davidson, & Lee, 2003) and it
has been used in studies worldwide (Singh & Xiao-nan Yu, 2010) (Daniilidou &
Platsidou, 2018: 19). The scale has been translated into 52 languages, including
Greek, and is widely used.

v" Demographic information (gender, age, marital status, education, specialty,
professional experience, etc.)
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4. Reliability

In terms of age and gender, the participants represented all age groups. Specifically,
12 people aged 22-30, 25 aged 31-40 (22 women and 3 men), 20 aged 41-50, 40 aged 51-60 (35
women and 5 men) and 4 aged over 60 participated. Of the participants 60 were married, 31 single,
7 divorced and 3 widowed.

Of the schools where the teachers who participated in this research worked, 45.5% had
a school psychologist (a total of 46 schools). Most of the schools were located in Athens, few in
Thessaloniki and the rest were scattered throughout the Greek territory.

The distribution of raw scores on all scales was normal. Kurtosis and Skewness values
are in the range -1,1 (Table 1).

Table 1. Distribution of the data by the measured scales

STAI mDES CD Risc
N 101 101 101
Mean 41,98 47,3168 94,32
Median 41,00 47,0000 95,00
Mode 40 45,00 992
Std. Deviation 8,954 7,83955 14,460
Skewness/asymmetry/ ,447 ,003 -,246
Kurtosis/excess/ -,138 ,496 -,420
Minimum 26 27,00 59
Maximum 69 70,00 124

Note: STAI-The Spielberger State-Trait Anxiety Inventory
Reliability analysis of the scales showed very good internal consistency of the items
and excellent reliability. Coefficient cronbach’s alpha is > 0.748. Cronbach Alpha values were
checked on both subscales of the mDES — Negative emotions (NE) and Positive emotions (PE). If
these scales are analyzed separately, they would be more informative in subsequent analysis (Table
2).

Table 2. Results of reliability analysis of the scales

Number of
Scales Cronbach's Alpha items
STAI 0.850 20
mDES 0.748 20
PE 0.892 10
NE 0.844 8

Note: PE- Positive emotions; NE- Negative emotions

Correlation analysis showed strong linear relationships between all scales (Table 3). A
positive strong and statistically significant correlation exists between STAI and NE (r=0.551;
Pp<0.001). A positive strong and statistically significant correlation exists between PE and CD Risc
(r=.609; p<0.001). As expected, anxiety was related to the experience of negative emotions, while
the experience of positive emotions was significantly related to resilience.

A negative and statistically significant correlation exists between STAI and PE (r=-
.462; p<0.001). A negative and statistically significant correlation exists between STAI and CD
Risc (r=-.283; p<0.001). A negative and statistically significant correlation exists between NE and
CD Risc (r=-.347; p<0.001). These results quite naturally confirm the existing negative
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relationship between anxiety, positive emotions and resilience. The more anxious a teacher feels,
the less likely he is to experience positive emotions and the less his resilience resources. A state of
resilience correlates with positive emotions. These results confirm hypothesis 1 and 2.

Table 3. Results of correlation analysis by Pearson coefficient

PE NE CD Risc

STAI Pearson Correlation -.462" 551" -.283"
Sig. (2-tailed) <.001 <.001 .004
N 101 101 101

PE Pearson Correlation .609™
Sig. (2-tailed) <.001
N 101

NE Pearson Correlation -.347"
Sig. (2-tailed) <.001
N 101

**_Correlation is significant at the 0.01 level (2-tailed).

Independent samples T-test was conducted in order to check whether there are
significant differences in the values on all scales between teachers according to whether the school
they work in has a school psychologist. As shown in the descriptive data of the answer to the
question: “Is there a school psychologist in your school?” - nearly half of the respondents, or 45.5%
(46 schools), have such a specialist. In this sense, we have two almost quantitatively identical
samples - teachers who have a school psychologist, and teachers who do not. It is this distribution
that we used as a factor nominal variable for analysis.

The results show that there is a statistically significant difference in STAI levels
according to the presence of a school psychologist, or lower anxiety levels in those teachers who
confirm that there is a psychologist in their school (MYES=39,87; SDYES=7,873). While the
anxiety levels are significantly (t|99|=-2,208; p=0, 030) higher among teachers who report that
there is no psychologist in the school where they work (MNO=43,75; SDNO=9,479).

Table 4. Results of independent samples T-test to establish significant differences in the levels of
STAI, PE, NE and CD Risc according to the presence of a school psychologist

Is there a school

psychologist at Std. df Sig.
your school? N Mean Deviation t

STAI Yes 46 39,87 7,873 -2,208 99 ,030
No 55 43,75 9,479

PE Yes 46 35,01 7,551 1,450 99 ,150
No 55 33,65 7,991

NE Yes 46 12,02 4,548 -1,116 99 ,267
No 55 13,15 5,417

CD Risc Yes 46 93,30 13,871 -,642 99 ,523
No 55 95,16 15,010
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No statistically significant differences are found in the levels of PE, NE and CD Risc
according to whether or not there is a school psychologist in the respective educational institution.

These results are an indirect indicator of the role of the school psychologist, who could
nevertheless represent a certain resource for teachers. They also partially confirm the general
hypothesis of our study, according to which: Techers in schools with a school psychologist will
have less anxiety, more positive emotions and stronger mental resilience compared to those who
work in schools without a school psychologist.

It was conducted One-factor analysis of variance (One Way Anova) to establish
significant differences in the levels of STAI, mDES and CD Risc according to demographic
characteristics. In this case factor variables, or independent variables, are namely age, profession,
weekly workload and internship. Dependent variables in this analysis were STAI, mDES and CD
Risc levels.

No statistically significant differences were found in the values of STAI, mDES and CD
Risc in relation to age (Table 5). No statistically significant differences were found in the values
of STAI, mDES and CD Risc in relation to profession (Table 6). No statistically significant
differences were found in the values of STAI, mDES and CD Risc in relation to weekly workload
(Table 7).

No statistically significant differences were found in the values of mDES and CD Risc
in relation to internship. But a tendency to increase the values of STAI with increasing internship
in teachers was found. According to the values of the mean, the highest levels of STAI is among

teachers with 9-10 years internship, and the lowest among those with 7-8 years internship (Table
8).

Table 5. Results of one-factor analysis of variance (One Way Anova) to establish
significant differences in the levels of STAI, mDES and CD Risc according age

N Mean SD F df P
STAI 22-30 yearsold 12 41,83 7,359 ,064 4; 96 ,431
31-40yearsold 25 44,24 9,153
41-50yearsold 20 42,75 11,111

51-60 yearsold 40 40,75 8,139
over 60 years 4 36,75 7,588
Total 101 41,98 8,954
mDES 22-30 years old 12 48,50 9,150 1,065 4; 96 ,378
31-40yearsold 25 49,12 6,018
41-50yearsold 20 44,95 7,487
51-60 yearsold 40 47,38 8,041
over 60 years 4 43,75 8,732

Total 101 47,32 7,840

CD Risc 22-30 yearsold 12 96,50 16,127 ,346 4; 96 ,846
31-40yearsold 25 94,64 13,140
41-50yearsold 20 91,10 15,134

51-60 yearsold 40 94,85 14,766
over 60 years 4 96,50 15,843
Total 101 94,32 14,460
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Table 6. Results of one-factor analysis of variance (One Way Anova) to establish significant
differences in the levels of STAI, mDES and CD Risc according profession

N Mean SD F df P
STAI Children's teacher 20 44,25 9,352 ,814 3; 97 ,489
Elementary school20 41,60 7,796
teacher
High school teacher 54 40,98 9,414
Other 7 44,29 7,158
Total 101 41,98 8,954
mDES Children's teacher 20 46,85 8,586 2,077 3; 97 ,108
Elementary school20 50,70 6,853
teacher
High school teacher 54 46,78 7,652
Other 7 43,14 7,946
Total 101 47,32 7,840
CD Risc Children's teacher 20 92,85 15,749 ,604 3; 97 ,614
Elementary school20 98,20 13,606
teacher
High school teacher 54 93,50 13,303
Other 7 93,71 22,051
Total 101 94,32 14,460

Table 7. Results of one-factor analysis of variance (One Way Anova) to establish significant
differences in the levels of STAI, mDES and CD Risc according weekly workload

N Mean SD F df P

less than 20 hours 30 39,90 8,057 2,334 1; 99 ,130

21-25 hours 71 42,86 9,220

Total 101 41,98 8,954

less than 20 hours 30 47,10 8,109 ,032 1; 99 ,858

21-25 hours 71 47,41 7,780

Total 101 47,32 7,840

less than 20 hours 30 96,80 13,179 1,262 1; 99 ,264

21-25 hours 71 93,27 14,933

Total 101 94,32 14,460
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Table 8. Results of one-factor analysis of variance (One Way Anova) to establish significant
differences in the levels of STAI, mDES and CD Risc according internship

F df P
N Mean SD

STAI 1-2 years 12 45,58 9,239 2,209 4; 96 ,041

3-4- years 10 41,90 6,420
5-6- years 8 40,00 9,636
7-8 years 7 36,00 5,260
9-10 years 4 53,75 13,301
over 10 years 54 41,63 8,695
not specified 6 39,83 8,110
Total 101 41,98 8,954
mDES 1-2 years 12 48,67 10,517 ,003 4; 96 ,497

3-4- years 10 48,60 7,367
5-6- years 8 51,25 10,767
7-8 years 7 47,43 6,655
0-10 years 4 46,25 9,465

over 10 years 54 45,91 7,162
not specified 6 50,50 2,881

Total 101 47,32 7,840
CD Risc 1-2 years 12 95,00 16,777 1,107 4; 96 ,364
3-4- years 10 92,80 15,740
5-6- years 8 89,25 15,854
7-8 years 7 104,43 7,413
0-10 years 4 85,00 15,599

over 10 years 54 94,17 14,164
not specified 6 98,00 12,264
Total 101 94,32 14,460

These results do not support hypothesis 3 of the study according to which the longer
internship as teachers is associated with higher mental resilience. And hypothesis 4 is partially
proven, because in the variance analysis, a tendency to increase the values of STAI is observed, but
this cannot be claimed for all groups of teachers.

5. Conclusion

In a predominantly female Greek sample, as are often the realities in the teaching
profession, we were able to investigate the phenomena of anxiety, positive and negative emotions
and resilience in search of their relationship with the presence of a significant figure — the school
psychologist. We studied 101 people, of whom 92 were women. Despite this fact, we have retained
the gender division in the graphical representation of the demographic descriptions, because it is
more informative.

Most of the participants in the sample were aged 51-60. 55% of the teachers had a
master's degree, and almost 45% had PhD in education. There are the most master's in the age
group of 31-40 years. The most PhD are in the 51-60 age group. Over 53% of them are high school
teachers by profession. Regarding the weekly workload, most of the teachers indicated that it
varies between 21 and 25 hours. Regarding the most important question, namely, is there a school
psychologist in the school by place of work, 45.5% answered positively.
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Although the distribution of demographic characteristics was heterogeneous, the
distribution of raw data from teacher's responses on all psychometric scales was normal.
Cronbach's Alpha coefficient was over 0.748 also on all scales, which is an indicator of high
reliability of the methods.

We were able to prove hypothesis 1 and 2 in correlation analysis by Pearson's
coefficient. Anxiety was related to the experience of negative emotions, while the experience of
positive emotions was significantly related to resilience — there are positive strong and statistically
significant correlations between STAI and NE, PE and CD Risc.

The correlations also confirm the existing negative relationship between anxiety,
positive emotions and resilience. More anxious teachers are less likely to experience positive
emotions and have fewer resilience resources — there are negative and statistically significant
correlations exists between STAI and PE, STAI and CD Risc, NE and CD Risc.

We indirectly tested the presence (or absence) of a school psychologist as a nominal
variable in independent samples t-test. We found a statistically significant difference in anxiety
levels — the group of teachers with a school psychologist showed lower anxiety. We can only guess
what the nature of interaction with the school psychologist is, but in any case, we can claim that
such a specialist is a kind of resource in the educational field. This result partially confirms our
general hypothesis.

We looked for significant differences with analysis of variance (One Way Anova) in the
levels of the measured phenomena according to different demographic categories such as age,
profession, internship as a teacher, weekly workload. We found such a difference only according
to the length in internship as a teacher. In our sample, teachers with 9-10 years internship have
the highest level of anxiety, and those with 7-8 years have the lowest level of anxiety. This partially
confirms hypothesis 4.

Hypothesis 3 remains unconfirmed by the results generated.

It is likely that a more extended and larger sample could show the differences we
hypothesized to be significant. But even with the limitations of our sample, we were able to
research significant relations and trends. Resilience, in addition to a positive emotional state, can
be indirectly related to the presence of a school psychologist.
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